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ABSTRACT 


The new nuance of the paradigm shift in teacher education attaches increasing importance 
to the already established personality traits and psychological belief systems of teacher 
candidates!. From this perspective, it is expected that teacher education can respond more 
dynamically to the patterns, social changes and school contexts that students are confronted 
with. In this way, we can move closer to a practice that does not only focus on supply-based, 
provider-type schooling, but also on needs-based alternatives, slowly resolving the contrast 
between what is learned during training and what is later experienced in the real school 
context?. Monitoring the self-image and beliefs of singing and music teacher candidates is 
important not only for realising their professional potential, but also for their mental health 
and career persistence. 


1 Istvan Nahalka, Research on educational views, in Iskolakultuira, No. 5, 2003, pp. 69-75; Ivan Falus, 
The process of becoming a teacher, in Educatio, No. 3 (autumn), 2004, pp. 359-374; Judit Szivak, 
Students’ view on education, in Iskolakulttra, No. 5, 2003, pp. 88-95. 

2 Ivan Falus, op. cit.; Nicholas Henning, We make the road by walking together: New teacher and the 
collaborative and context specific appropriation of shared social justice-oriented practices and concepts, 
in Teaching and Teacher Education, No. 36, November 2013, pp. 121-131. 
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In our study, we used a self-developed questionnaire completed by 99 young singing and 
music trainee teachers. In addition to descriptive statistical procedures, we used factor and 
cluster analyses to get closer to answering our research questions. 

In our study, we focused on the students’ self-concept and self-concept related to their 
careers, and through this, we also examined the motives influencing their employment. Our 
results show that there is a need within teacher education to develop strategies that help to 
balance the dimensions of students’ realistic self-definition during their higher education 
and career entry years. 

Keywords: Belief constructs, self-image, career aspirations, vocal music teacher education. 


Theoretical background 

Teacher trainees’ perceptions of their careers are influenced by personal 
experiences of school socialisation, either directly or latently. These determine 
students’ perceptions of teachers, the idea of teacher personhood, influence their 
beliefs and convictions about themselves, affect their practical actions and the 
psychological skills to absorb new knowledge’. Getting to know the preliminary 
teaching patterns and career aspirations of incoming students can contribute both 
to the renewal of subject pedagogy and methodology in educational institutions 
and to the productivity of the studying period*. 

What Pajares (1992) and Richardson's (1996) conceptualisation of beliefs 
have in common is that beliefs about professions are separated from and 
independent of the knowledge dimension’. Young people's preconceptions are 
closely related to teacher attitudes, thus, belief systems and the resulting attitudes 
are less separable from each other®. Students' professional views, their self- 
perception (self-efficacy, subjective views) inhibit or generate professional 
development, determine their ability to absorb teaching-learning strategies’. 
Teacher trainees' assumptions based on personal experiences play a filtering role, 
thus influencing the success of the training®. The filter of their preconceptions often 
only allows the psychological momentum reflecting the same traits to be 


3 Istvan Nahalka, op. cit.; Judit Szivak, op. cit.; Margit Dudas, Opportunities to explore the views of 
students entering teacher education, in Pedagdgusképzés, No. 3, 2005, pp. 23-46. 

4 Judit Szivak, op. cit.; Ivan Falus, op. cit. 

5 M. Frank Pajares, Teachers’ Beliefs and Educational Research: Cleaning Up a Messy Construct, in 
Review of Educational Research, No. 3, 1992, pp. 307-332; Virginia Richardson, The Role of Attitudes and 
Beliefs in Learning to Teach, in Handbook of Research on Teacher Education, J. Sikula (ed.), Second Edition, 
MacMillan, New York, 1996, pp. 102-119. 

6 Virginia Richardson, op. cit. 

7 Istvan Nahalka, op. cit.; Judit Szivak, op. cit. 

8 Jesse Goodman, Constructing a practical philosophy of teaching: A study of pre-service teachers’ 
professional perspectives, in Teaching and Teacher Education, 1988, No. 4/2, pp. 121-136; M. Frank Pajares, 
op. cit.; Judit Szivak, op. cit.; Ildikó Bárdossy, Margit Dudas, Pedagogical views, Pécsi Tudományegyetem 
BTK, Pécs, 2011. 
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incorporated’. Richardson (1996) explains this phenomenon by arguing that beliefs 
are composed of cognitive components, while the resulting different behaviours 
are composed of affective components”. The range of attitudes formed determines 
the quality of teaching!'. Researchers are divided on the changeability of the 
constructs of views acquired during the primary and secondary school years. One 
explanation for this is that trainee teachers’ conceptions of teaching narrow the 
teaching-learning process down to information transfer and memorization, i.e., a 
set of appropriate questions and answers”. 

This may also mean that the focus is not on teaching the subject itself, but 
on preparing for some kind of assessment (portfolio-like), thus identifying the 
responsibility of teaching with the teacher’. The application of the schema of the 
experience of one's own schooling is latently present in the toolkit of students and 
teachers at the beginning of their careers’, often overriding the practical 
application of the theoretical knowledge of their training!°. This may explain the 
phenomenon that the structure and content of teacher education seem isolated and 
unrealistic in the classroom atmosphere. 

Researchers believe that students’ preconceptions are the source of the 
seemingly irresolvable contradiction between theory and practice’®. In fact, teacher 
education does not find a common language, the use of academic concepts does 
not fit into the school context and thus cannot override empirical patterns”. 
Another aspect of the problem is the subjective nature of stereotypes, teacher 
training cannot respond to them individually, it cannot adapt to overthrow them in 
a personalised way!8. The development of a common language of communication 


9 Judit Szivak, op. cit. 

10 Virginia Richardson, op. cit. 

1 Dora Lévai, The competencies of the educator in the learning-teaching process in the online learning 
environment, ELTE Eötvös Kiadó, Budapest, 2014. 

12 Susan M. Brookhart, Donald J. Freeman, Characteristics of entering teacher candidates, in Review of 
Educational Research, 1992, No. 62, pp. 37-60. 

13 Iván Falus, op. cit. 

M4 Ivan Falus, Teacher profession — pedagogical knowledge, in Iskolakultura, 2001, No. 2, pp. 21-28; Ivan 
Falus, The pedagogy of practice, in The pedagogy of teachers, Erzsébet Gonlhofer, and Istvan Nahalka 
(eds.), Nemzeti Tankönyvkiadó, Budapest, 2001, pp. 15-27; Donald A. Schon, The Reflective Practioner: 
How Professionals Think in Action, Basic Books, New York, 1983; Donald A. Schon, Educating the Reflective 
Practioner, Jossey Bass, San Francisco, 1987. 

15 Istvan Nahalka, op. cit.; Ivan Falus, Ivan Falus, The process of becoming a teacher, in Educatio, No. 3 
(autumn), 2004, pp. 359-374. 

16 Iván Falus, Teacher profession — pedagogical knowledge, in Iskolakulttra, No. 2, 2001, pp. 21-28; Ivan 
Falus, The pedagogy of practice, in The pedagogy of teachers, Erzsébet Gonlhofer, and Istvan Nahalka 
(ed.), Nemzeti Tankönyvkiadó, Budapest, 2001b, pp. 15-27; Judit Szivak, op. cit. 

17 Istvan Nahalka, op. cit. 

18 Ivan Falus, The process of becoming a teacher, in Educatio, No. 3 (autumn), 2004, pp. 359-374. 
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is also hampered by the fact that some of those who teach theoretical subjects in 
higher education have no experience of public education. One possible way of 
broadening belief or conviction systems and shaping views is to synchronise 
theoretical knowledge with practical experience". At present, this is mostly 
confined to the fourth to fifth year of teacher training, the last year being devoted 
to coherent teaching practice. Nowadays, there are initiatives of this kind that 
advocate contact with the real school environment from the beginning of higher 
education. 

The process of collective reflection and immediate testing, translating back 
into theory the experience gained from practice could be an important stage in the 
process of reframing and refining the pre-conceptions. This is confirmed by several 
international studies. 

The results of Rientiesa, Brouwerb, and Lygo-Bakera (2013), also show that 
the most effective way to achieve the goals is to embed theoretical knowledge in 
immediate practice. By integrating knowledge and continuously adding 
application possibilities, trainees can more effectively influence the learning- 
teaching process as opposed to the traditional way of transferring theoretical 
knowledge. In normal learning frameworks, traditional forms of teaching prepare 
what is expected after the training, rather than how teacher candidates apply the 
knowledge acquired”. The effectiveness of teacher mediation is not necessarily 
determined by proficiency in the subject, since the level of proficiency at school 
level is mastered by all participants. It is mainly subject teaching competences that 
are related to student performance. The deficit in teaching methods can be solved 
by theory and practice building on each other and running in parallel in the field of 
teacher education”. 

Analytical school visits should be given more importance from the 
moment of entry. The root of the problem can also be traced back to the fact that 
students are not consciously observing what they see. Interest in observed lessons 
needs to be increased. During the note-taking of lessons, attention should be 
drawn to the retention and analysis of task types, sentence banks, professional and 
pedagogical terminology and expressions. It is necessary to learn to see the 


19 Iván Falus, The process of becoming a teacher, in Educatio, No. 3 (autumn), 2004, pp. 359-374; Peter 
Dudley, Teacher Learning in Lesson Study: What interaction level discourse analysis revealed about 
how teachers utilised imagination, tacit knowledge of teaching and fresh evidence of pupils learning, to 
develop practice knowledge and so enhance their pupils’ learning, in Teaching and Teacher Education, 
No. 34, 2013, pp. 107-121. 

20 Bart Rientiesa, Natasa Brouwerb, and Simon Lygo-Bakera, The effects of online professional 
development on higher education teachers’ beliefs and intentions towards learning facilitation and 
technology, in Teaching and Teacher Education, 2013, No. 29, pp. 122-131. 

21 Nicholas Henning, op. cit. 
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processes that precede and follow the lesson in order to be able to grasp, over time, 
the latent and direct moments that affect teaching. One of the main tasks of teacher 
training is to understand and then transform preconceptions in order to enable 
individual support and training effectiveness”. 

Mentor teachers could be key figures in the individual development of 
students. One criterion for this is feeding back the experiences to the university, 
while another lies in the sense of mission and competence of the trainer teachers. 

An interesting dimension of the study of student views is the exploration 
of the relationship with engagement. In his longitudinal study, Henning (2013) 
points out that the regular joint work and extra activities of teacher candidates and 
teachers increase young people's commitment to their careers and schools, and 
better guarantee a longer stay in the profession”. The depth of engagement is 
determined by the quality of the relationship with the trainers/teachers, reinforcing 
the desire to learn. Researchers point to the surprising contradiction that an 
overemphasis on student autonomy reduces engagement levels and can increase 
academic failure, creating the potential for dropout”. 

The self-image of student teachers is often characterised by 
overconfidence*®. Their perceptions of self-efficacy and their concepts of 
assertiveness are not drawn from sources related to higher education during this 
period of study”. Weinstein's (1989) research has shown that undergraduates often 
question the need for theoretical knowledge, associating the learning of teaching 
with the priority of practice over the professions. The category of "good teacher" is 
attributed to personal qualities and affectivity during the period of training”. 
Experiential experiences are decisive in the formation of self-definition and 
professional identity. The journey through the training system, trying out roles in 
social interaction with others, reduces the overly positive self-image of students. 


22 [van Falus, The process of becoming a teacher, in Educatio, No. 3 (autumn), 2004, pp. 359-374 

23 Nicholas Henning, op. cit. 

24 Jolien M. Uden, Henk Ritzen, and Jules M. Pieters, Engaging students: The role of teacher beliefs and 
interpersonal teacher behavior in fostering student engagement in vocational education, in Teaching and 
teacher education, No. 37, 2014, pp. 21-32. 

25 Carol. S. Weinstein, Teacher education student’s perceptions of teaching, in Journal of Teacher 
Education, 1989, Vol. 40, No. 2, pp. 53-60; Susan Garvis, Improving the teaching of the arts: Pre-service 
teacher self-efficacy towards arts education, in US-China Education Review, Vol. 6, No. 12, December 
2009, pp. 23-28. 

26 Megan Tschannen-Moran, and Anita Woolfolk Hoy, The differencial antecedents of self-effacacy 
beliefs of novice and experienced teachers, in Teaching and Teacher Education, 2007, No. 23, pp. 944-956. 

27 Carol. S.Weinstein, op. cit. 
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The extent of this depends on the extent to which they receive different feedback 
from their peers and classroom communities compared to their self-image”. 


Research 
Sample and method 

In March 2021, an online survey of vocal music students was conducted. 
To reach the students, we asked the heads of the study departments, vocal music 
departments and institutes for their help. It was not possible to visit the institutions 
in person due to the epidemiological situation. The aim of our research was to get 
to know the young people currently in training in as many dimensions as possible 
and to identify their specific characteristics. For the data collection, we surveyed 
participants in the vocal music teacher training programmes of the University of 
Debrecen, Eszterházy Karoly University, Eötvös Lóránd University (Budapest and 
Szombathely), Liszt Ferenc University of Music, University of Nyiregyhaza, 
University of Pécs and University of Szeged. Based on the information provided by 
the registrars departments, the number of participants in the singing and music 
teacher training programme is presented in Table 1. 


UD EKU ELU LFUM UNY UP USZ 
12 n.a. 77 19 33 n.a. 19 
Table 1. The number of singing and music teacher trainees 


The aggregated data provided by universities for our research, and the 
diversity of training levels gives a very sophisticated picture. 54.1% of the students 
in the above-mentioned institutions who were studying to become singing and 
music teachers responded to our questionnaire (N 99). In our study, we focus on 
students of the undivided teacher training programme. 

In addition to descriptive statistical procedures, we used factor and cluster 
analyses to get closer to answering our research questions. We are primarily 
interested in students' self-perceptions of their careers. 

We are looking for answers to questions such as what conditions and 
challenges a primary school should provide in order to be attractive to young 
people. We are also interested in whether there is a correlation between social 
background variables and our group variables of self-image and views on careers. 


28 Carol. S.Weinstein, op. cit; Tami J. Draves, Teaching Ambizion Realized: Paul’s Beginning Music 
Teacher Identity, in Journal of Music Teacher Education, 2019, Vol. 29, No. 1, pp. 41-55. 
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Career-related ideas, self-images 

Exploring students’ views on the teaching profession is of paramount 
importance for their motivation and retention in the profession. 

Replenishing human resources in primary schools is a major challenge for 
the education system. We asked singing and music teacher trainees what a primary 
school should offer in order to be attractive to them. In this case, 1 was rated as 
very important, 2 as important, 3 as moderately important, 4 as not very important 
and 5 as not at all important, so that the lower averages indicate the more 
important factors. 


Average N 
rehearsal room, specialist classroom 1,63 97 
presence of several artistic disciplines in the school profile 1,71 99 
a common position among the teaching staff on cooperation 1,72 99 
and conflict management with parents 
support for individual initiative extra-curricular activities 1,84 96 
common position of the teaching staff on the management of 1,90 98 
school discipline 
choir leadership 1,95 99 
support for national showcase opportunities 2,22 99 
organising independent concerts 2,28 99 
head teacher activities 2,33 99 
teaching in advanced vocal music education 2,33 99 


Table 2. Needs regarding primary school 


Of the alternatives outlined, the need for a specialist classroom was the 
most prominent, with 51% of students considering it very important, 34% 
important and around 9% moderately important. The responses of the students 
indicate that it is attractive for them to have more arts classes in school. It can be 
assumed that a school profile more open to the arts also creates a more favourable 
environment for singing and music. No one indicated the minimum extreme of the 
scale, with the categories of very important (47%) and important (36%) standing 
out clearly, with only 13% judging it to be moderately important, and about 2 
students considering it not very important. 

The climate in schools is very much determined when the cohesion of the 
classroom extends to cooperation and problem solving with pupils and parents. 
The more the collective takes a united view of resolving conflicts and disciplinary 
issues, the more teachers are protected individually. This can be of considerable 
help to early career teachers when they face pedagogical challenges in addition to 
their professional responsibilities. Table 2 shows that a unified stance and 
standards in dealing with parents was ranked first by respondents (1.72), while 


Musicology Papers, XXXVI/1, 2021 
13 


Rita Kerekes 
Career-Related Self-Perceptions of Vocal Music Teacher Candidates 


school discipline was ranked 5th (1.90). The need for individual initiative 
programmes is also highlighted in the students’ perceptions of careers (1.84). 

It is interesting to note that teaching at the advanced level vocal music 
training does not motivate students. Along with classroom teaching, it is 
considered the least important (2.33). This is peculiar to us because the vocal-music 
subject includes 3 lessons and choir activities in the advanced classes, which 
provides greater professional fulfilment and prestige compared to the standard 
curriculum classes. One of the reasons for this is probably that most students have 
no childhood memories, or perhaps find the responsibilities of a music class too 
challenging. 

The average scores for the alternatives suggest that a significant proportion 
of students are still perceiving the surface of the profession. These options were not 
suitable for exploring their deeper, more professionally specific views. 


The relationship between career-related self-concept factors and social 
background factors 

In our research, we created an independent factor model from 34 
statements targeting students’ individual views, with a Kaiser-Meyer-Olkin 
criterion (KMO index 0.690) that confirms the clustering of our variables in 69% of 
cases. 

The statements in the first factor indicate higher professional self-esteem 
(professional confidence), ambition and self-efficacy. The highest factor weight 
(0.812) is found in this group of variables. Our second factor is labelled 
assertiveness, essentially reflecting a character that is well positioned in terms of 
self-confidence. The name of our third set of variables demonstrates the career path 
possible in elite schools (elite careers). Statements symbolising pedagogical attitudes 
and aptitudes that go beyond professional specifics are grouped together in the 
fourth factor (pedagogical aptitude). In the fifth domain of our variables, fears, 
inhibitions and frustrations appear, while the statements in the last factor follow the 
principle of building from the bottom up, of gradual progress ("starting with small 
steps"). 

We compared the factors of our profession-related view constructs with 
social variables. The gender distribution of the sample shows a female 
predominance (68.7%) in the teaching profession, with 31.3% of students being 
male. In the two-sample t-test, women had a higher mean (M 0.2010060; 
o 0.85630272) in the factor of pedagogical competence (t 2.886; df 92; p 0.005). In 
this factor we also find statements with extra energy investments, the identification 
of female undergraduates with these is not so surprising given the specificities of 
adulthood of the two sexes. The factor of professional self-confidence also moves at 
a limit, in this case too the majority of the female students felt that they had a 
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higher level of ambition and more dynamic self-efficacy in the awareness of their 
values. 


t-value p (Sig.) 
professional self-confidence 1,943 ,055 
pedagogical competence 2,886 005 


Table 3. Self factors related to career and gender 


An analysis of variance was used to explore the relationship between type 
of municipality of permanent residence, subjective material components and the 
factors, but no significant association with profession-related self-construals was 
found for any of the variables. 

For the factors created from the objective material variables of the family, 
a weak correlation was found between the category of starting with small steps and 
the extra material indicators of the family (r=0.260 p <= 0.05). Students with a more 
equipped household background, less keen to compete early in their careers, prefer 
smaller settlements and less professionally prominent work environments. 

A t-test was applied again between parents’ musical studies and students’ 
individual beliefs, but no relationship was found between any of the categories for 
any of the parents. However, nearly 44.7% of mothers studied music in an 
institutional setting, which resulted in an almost significant association with the 
confidence variable group in the two-sample t-test (t 1.901; df 92; p 0.060). It is 
interesting to note that 21.3% of fathers had learned music, but their t-test results 
were similar to mothers (p 0.060; t-1.905; df 92) for the same factor. 

Students' music schooling at primary school age had a significant effect on 
beliefs about pedagogical competence (t = 2.068; p 0.041), which was also 
confirmed by the t-test. It was considered relevant to investigate the relationship 
between pre-admission instrumental training in secondary school and self-belief 
variables, but in neither case was this confirmed. This phenomenon suggests that 
musical activities in primary school leave significantly deeper impressions than 
later periods of study. 

It is assumed that their beliefs about themselves and their profession are 
influenced by the secondary schools from which they came to singing and music 
teacher training. Using the One Way Anova procedure, we found that of the six 
factors we constructed, only ‘starting from scratch’ showed a significant relationship 
with the type of secondary school (p 0.044). 
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df F value p (Sig.) 
professional self-confidence 2 2,871 ,062 
starting from scratch 2 3,235 ,044 


Table 4. Relations between type of secondary school and career image factors (Anova) 


The statements of this factor ("starting from scratch") were identified with 
higher proportions by high school graduates, but we could not significantly 
distinguish them from those from art schools (Dunnett T3 test detects a significant 
difference only between high school students and those from secondary schools 
(p 0.003)). This means that whether they are students who have graduated from 
high school or vocational high school, they want to face gradual challenges, they 
want to solve small tasks, they want to gain experience in small steps. They believe 
they would do better in smaller settlements, in less performance-oriented 
institutions. Nevertheless, it is also worth considering the professional self- 
confidence factor, whose significance is not far from the limiting value (p 0.062). 


Life management competence and views on career prospects 

It was felt that students’ life skills and their views on their career prospects 
might be related. In 2009, Istvan Kiss assessed the life management competences of 
the university student population. Since these variables are highly correlated, we 
decided to draw a hierarchical cluster tree based on our research decision and then 
run a factor analysis on the groups of variables that emerged from this cluster. 

In the principal component analysis, 5 factors were identified. In the first 
group of variables, we felt that the most important factor was cooperation skills, 
despite the fact that there is more to the statements. Components of successful 
cooperation include self-regulatory motives that help us focus on others. But it also 
includes self-reflection, analytical attitudes, evolved individual values, and 
problem-solving skills, as well as a sense of the needs of others. The highest factor 
scores (above 0.7) were associated with collaborative and autonomous knowledge 
acquisition. 

The second factor of the variables is explicitly clustered around problem- 
solving skills, but also includes learning-related motives such as self-organization, 
pattern-following, recreating, planning. The highest factor weights focus on 
individual reactions, the steps of implementing plans, interactions with others 
and/or getting things right in tasks. Factor scores above 0.7 focus exclusively on 
problem solving and student plans, while scores above 0.6 focus on individual self- 
advocacy motives and application of learned patterns. 

Some of the variables that we call communication also include the 
characteristics of assertiveness, the category of effortless verbal contact. In addition 
to this, there is also a factor of statements associated with being informed about the 
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world, having up-to-date information, being interested in public life and possibly 
being active. The highest factor weights are given to the statements of smooth 
speaking, contacting, self-advocacy, while the lowest values are given to the 
statements of being informed in the news and group work in this factor. 

The fourth factor is made up of statements that reflect a well-constructed, 
planned study arc. This includes time management, the ability to think ahead, self- 
control and the mental and physical manifestation of moderation. The strongest 
factor weights (>0.7) are associated with learning mechanisms, with the exception 
of one, while statements with values of 0.6 are associated with other dimensions of 
life management. In the group of consciousness variables, quality nutrition has the 
lowest factor weight. 

The fifth factor of life-management skills is made up of 5 variables. 
Although these statements are grouped into a new factor, they are very similar to 
the awareness factor. The subtle difference is perhaps that there is also a sense of 
duty. 

We found that the HDSEQ-HE competency variables created by Kiss (2009) 
and the factors of beliefs and self-concepts about career paths could be correlated. 


consciousness goal- communi- problem- coope- 
oriented cation solving skills ration 
professional r 444 r ,590 r ,656 
self- p, 000 p ,000 p ,000 
confidence 
assertive r ,578 
action p ,000 
frustration r -,311 r -,464 r -,327 
p ,003 p ,000 p ,002 


Table 5. Correlation between HDSEQ-HE and career-related self-perceptions 


Students with professional self-confidence show a medium positive 
correlation with the Pearson correlation coefficient for the factors of awareness 
(r 0.444), problem-solving (r 0.590) and cooperation (r 0.656). Students who are 
confident in their subject knowledge also carry a sense of planning in their life 
skills, cope with difficulties through flexible thinking, have well-developed social 
skills and can easily relate to others. Social skills also include items of the 
communication factor, which is associated with well-positioned personality traits 
that are central within communities (assertiveness). Teacher candidates with low 
levels of inhibition, fears and self-esteem in the domain of frustration also show 
deficits in the factors of awareness (r -0.311), goal orientation (r -0.464) and 
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problem solving (r -0.327), with a moderately negative relationship between all 
correlations. 

Using variance analysis, we tried to find a relationship between attitudes 
towards the advanced level class and the factors we created for life-management 
competence. 


HDSEQ-HE df F value p 
consciousness 2 2,643 ,077 
problem-solving skills 2 3,427 ,037 


Table 6. Correlations between HDSEQ-HE factors and educational attainment 


We expected the item to be related to almost all factors (cooperation, 
communication, awareness, goal orientation, problem-solving skills), but we found 
a significant relationship only with the problem-solving skills factor (df 2; 
F-value 3.427; p 0.037). The factor of awareness is even closer to the significance 
level (p 0.077; F-value 2.643; df 2). Our results show that for those with lower 
problem-solving skills, music education is not important or attractive. While 
students with higher levels of such skills are more motivated to meet the 
professional expectations that come with having a higher number of classes. 
Within these factors, the Dunnett's T3 test of the Post Hoc test revealed no 
significant difference between the different categories. 


Conclusion 

In our work, we investigated the career-related beliefs of singing and 
music teacher trainees based on our self-developed questionnaire along two sets of 
questions. First, we focused on students' expectations of primary schools, and then 
we compared students' career-related beliefs with social variables and our own 
factors of life management skills. 

The needs of teacher candidates in relation to the primary school were 
highlighted in terms of curricular infrastructure, the coexistence of different artistic 
disciplines, and the cohesiveness of the teaching staff in terms of conflict 
management and cooperation. 

The unpopularity of teaching at advanced level is a remarkable discovery, 
and one that is detrimental to the future of the profession. We believe that it is 
important for vocal music undergraduates to be committed to undergraduate 
teaching because its absence will have a negative long-term impact on students' 
musical activities outside of school or extracurricular activities (decrease in 
enrolment, increase in drop-outs.) The depletion of the teaching staff of the 
undergraduate vocal music programme jeopardises the preservation of 
a polyphonic singing culture and undermines the effectiveness of public education. 
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Among the factors of life management skills that we created, motivation 
towards music education was linked to the level of problem solving skills, but also 
the set of variables of awareness attracted our interest as an explanatory factor. 
The results show evidence of correlations between the HDSEQ-HE and factors 
related to career self-concept. Problem-solving skills are associated with career self- 
confidence, while frustration attitudes show a cumulative lack of awareness, goal 
orientation and problem-solving skills. We believe it is necessary to create 
opportunities in higher education that will contribute to the improvement of 
students’ professional self-image through positive reinforcement through closer 
cooperation between primary schools and universities. 
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